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pictures helped.

Listening Part 5, Speaking
introduction

Small squares of card in different
colours in a bag (one per learner);
eight picture cards: football, musical
notes, pair of swimming goggles,
snowboard, garden, a gym, 3 maths
equation, a paintbrush (optional);
large paper, mini whiteboards,
paper and coloured pens / pencils
(optional)

Unit objectives ;

EXAM PRACTICE

MATERIALS

LISTENING Listen for names, numbers and spelling.

SPEAKING Ask and answer simple questions about
people.

READING Find specific information.

WRITING Write key words accurately using correct
verb patterns

YLE VOCABULARY Activities and hobbies: art, chess,

competition, join a club, maths, prize
gym

NON-YLE VOCABULARY

* Asalead in, put coloured paper squares in a bag.
Use enough colours for one per learner, making four
to five teams. Learners each take a square without
looking. They stand with other learners who have
the same colour. Say This is your team. They have two
minutes to find out something they have in common.
e.g. We all love pizza If time, regroup using the
coloured cards

A support: Give ideas, e.g. hair colour, spori
layed, hobby, colour of clothes. Fast finishes

I COmmon

ind an

selong to any teams. Sh:
osters and desc
ideas and mod:
uners look at the

in the box and guess which team name matches’
posters 1-4. Don't confirm. Learners read each text
quickly and check their ideas in pairs.

Feedback: Check answers with the class. Praise for
correct guesses and emphasise they can uDdE_rstand a8
lot using the clues on the page. Ask them which work

Answers
1 gym 2 maths 3 gardening 4 art

= M
J -I.eamers look at the four people and read the
sentences about them. In pairs, learners guess which'
team each person likes. Don’t confirm. '
» Learners read the texts about the clubs again
carefully, then listen to each person and fill the
gaps. Use the choral-drilling strategies (see p.54) to
make the choral drilling more fun and build learners
confidence. Play track 2 twice. After listening, L
learners check answers in pairs and match 1—4 to the"
correct teams,
Extra support: Underline key words that helped them:
Feedback: Read the names and nominate learners
to say the team name and give reasons as open pairs
(see p.54).

Answers

1 gym: Helen wants to get stronger and make new friends.

2 art: Harry doesn't like being outside, but he likes drawing
and he's good at taking photos of plants, He can do
something on Wednesdays.

3 gym: Sophia likes moving and isn't busy on Mondays.

4 gardening: Aziz wants to learn something new and do
something more than once a week. He's good at growing
plants

Track 02

1 Helen: I'm fast, but I'm not very strong, so I'd like to get
stronger and learn to jump and dance. I'd also like to make
some new friends and | really enjoy competitions.

2 Harry: | don't like being outside because it’s often cold and
rainy, but | do really like drawing and I'm good at taking
photos of plants. Look at this picture of a tree that | tookl It
won a prize in our town's newspaper. I'm busy on Mondays,
butlcan do something any other day.

3 Sophia: | love doing puzzles and thinking about numbers, buts
Idon’t like sitting down all day. I'm really good at moving al'ld_
dancing and winning prizes! I'm busy on Wednesdays and
Thursdays.

4 Aziz: I'd like to do something more than once a week and I'd
like to learn something new. | don't really mind what itis. I'm ==
£00d at growing plants and doing maths.

SPEAKING Task 3

* Write sentence stems on the board. Id like to join ... /
I enjoy ... Say I'd like to join the chess team because
I enjoy doing sports. Encourage learners to read the
example sentences.

+ Learners discuss in pairs which team they’d like to
join and why.

Feedback: Share ideas and ask a few confident learners

to act out their dialogues.

Answers
Learners' own answers

Extension: Show learners a picture card (see Materials)
and ask what team it shows. Model each one. Learners
repeat. Correct pronunciation. (football, singing,
swimming, snowboarding, gardening, gym, maths, art).
Learners stand in a circle. Give the first card to a learner
and encourage him / her to pass to the right, asking:
Would you like to join the (football) team? Encourage this
learner to reply, e.g. No, I don't like sports and pass on
the card again. As the first card circulates, give the next
and so on until all the cards are circulating.

This is a good opportunity to use Total Physical
Response (TPR) by miming the sports (see p.55).

Extra support: Collect in cards as they reach start point
and encourage learners who have finished to tell a
partner their favourite team.

WRITING Task 4

* Mime and ask learners to guess what you are doing:
cooking / playing chess / ice-skating.

+ Ask learners Are you interested in cooking? Repeat
with other ideas. Write the question on the board.
Underline interested in. Repeat with good at (Are you
good at ...?) Ask learners what they notice about the
words. (The verb following the preposition is a gerund —
verb -ing).

Feedback: Underline the preposition and gerund in

a different colour to focus learners' attention on the

structure.

+ Learners look at the example sentence for the task.

Check understanding of dream of. Learners complete
sentences in pairs. Check answers. Then learners ask
and answer in pairs.
This is a good opportunity to use games to practise
and consolidate the language (see Mexican wave,
Paper ball and Hot seat, p.54).

Extra support: Model and drill the linking sounds

/'mtrestiy/ * /'gud @t/ /'driim av/.

Answers
2 winning 3 sitting 4 learning

SPEAKING Task 5

* Keep learners in pairs. Tell them to read the answers
A-D and match with questions 1-4 from task 4. Do
an example together then learners continue, Check
answers.

Feedback: Nominate learners to answer. Encourage
them to explain which words helped them.

Answers
A4 B2 C1 D3

‘l'ask 6

* In groups of four or five, learners decide which team
each flag is designed for. Share ideas.

Answers
1 chessteam 2 cooking team

THINK BIG

* Keep learners in the same groups. Learners read the
texts in task 1 and the answers in task 5 for more
ideas, then discuss.

Feedback: Share ideas as a class.

Team time!

5
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I& LISTENING Task 1
Sage®

« Asalead in, learners work in pairs. Each pair writes
down three teams they have talked about. They
take it in turns to choose one of the teams. Person A
‘writes’ the word on his / her partner’s back to guess.
Then they swap and repeat.

Extra support: Give the names of teams. Fast finishers

write five teams and spell two each.

Feedback: Share which team name was easiest and

most difficult to guess.

Answers
Learners’ own answers

* Learners look at the table. Ask What kind of information
might you hear about Helen? (names, spellings, numbers).
Tell learners that if they think about the information
before, it will help them listen out for it.

* Play track 3 twice: learners listen and write the first
time, then check and find any missing answers the
second time. After listening, learners check answers
in pairs.

Feedback: Read each heading and nominate learners to

answer, choosing less confident learners to do the easier

questions.

Answers
See table opposite

Track 03

Helen: Hi, I'd like to join the running team, please,
Boy: That's great! Can | just ask you a few questions?
Helen: Yes, of course

Boy: What's your name?

Helen: My name’s Helen

Boy: And what's your surna lease?

Helen: Jones. That's J-O-N-E-S

Eoy: How old are you, Helen?

Helen: I'm12

Boy:  And why would you like to join ti

Helen: :

0 like to make some new f

But are you good at running? We need people who

Boy:
win races!
Helen: Yes,I'm good atrunning really fast. Iwon three races
last year. 9
Boy: Brilliant! Well, our first race is next Monday at's pimz

See you there!

. Look at the table headings. Learners work in pairs to;
complete the boxes for one more person: either Sop
Aziz or Harry from task 2 on page 2. Learners wri

. Learners work in new pairs making sure they have =
completed the information for different people.
Learners ask and answer the questions and fill in the
row of the table. ‘

Feedback: Monitor carefully as learners work. If you

hear any common errors, highlight and correct at the end;

to learn
something
new and
do it more
than once a
week

SPEAKING Task 2 Flyers

* Learners call out names of school teams, They could

use ideas from the previous lesson or real teams.

Tell learners to choose a team. Put learners into pairs:
Repeat the questions from task 2.

* In the first part of the speaking test, the examiner
asks for name, surname and age. The format of
the test always follows the same pattern, and the
opening questiosn should be a stress-free start, s0 it
is worthwhile making sure learners confident with
these basic questions.

Feedback: Ask volunteers to act out their dialogues in
front of the class.

After feedback, focus learners on the sentence
structures. Highlight or underline I'd like to join and I'm

good at verb + -ing and remind learners to think about
which one they use.

Answers

I
| Learners' own answers

Answers 3
Name | Surname | Age | Team Why would | What are you
you like goodat?
to join the
team?
Helen | Jones 12 Gym getstronger, | She'sa fast
learn to runner.
jump, dance
and make |
new friends |
Harry | Lane 11 | Art likes good at l’aklng'r‘_
drawing photographs 8
Sophia | Price 10 | Gym doesn't good at |
want to sit moving, ! |
down all dancingand |}
day winning prizes
Aziz Patel 11 | Gardening | wants good at ]

@ LISTENING Task 3

« Before starting task 3, learners look at the pictures
of the flags. Ask what they are and how to spell the
word. Learners work in pairs and write down in one
minute all the things they can see on the flags.

* Check ideas.
= Fast finishers spell the words out.

Feedback: Learners say the words and point to the

pictures. Model the vocabulary again and ask learners

to repeat, correcting pronunciation as you go.

= Explain to learners that they will listen and draw
what they hear on the flags. Give out coloured pens
/pencils. Call out colours and ask learners to wave
the correct coloured/pen in the air, If possible, add
all new vocabulary and short phrases from unit 1 to a
classroom Word wall (see p.55).

+ Play track 4. Learners listen and colour.

Extra support: Repeat the audio if necessary.
Feedback: Learners compare their drawings in pairs.
Extension: In pairs, learners choose their favourite flag.

Answers

1 Two stars coloured orange
2 Two flowers coloured red
3 One number coloured green

Suggested answers

1 gardening team
2 ice skating team
3 artteam

Track 04

Look, listen and colour.

1 How many stars are there? Colour all the stars orange.

2 How many flowers are there? Colour all the flowers red,

3 How many numbers are there? Colour all the numbers green.

Part

L5 Eeis

« Learners look at the picture. Ask What kind of place
can you see? (a garden).

+ Learners work in pairs and think about three things
they can do in a garden and three things they can see.

+ Make sure that learners know what they have to do
in this task. In the Flyers test, they will have to write
two words in the places they are told, as well as
colour various objects. They will not be expected to
colour particularly well. It is important that they can
identify people and objects.
Keep learners in pairs and ask them to write down
ten words of people and objects they can see in the
picture. Learners create lists. Monitor and check as

they work.

Feedback: Use the monitoring stage to give individual
feedback and support learners who need extra help. Fast
finishers can add extra words, check their spelling and
test each other by asking a partner to name an object
and spell the word.

+ Once all the learners are ready, put pairs together
into groups of four and ask them to test each other:
each pair reads their words to the other pair who
point to the words.

As they work write the following words on the board:
pond, tree, plants, strawberry, flowers, fire, gloves,
scissors, gate, Finish the group work. Read the list of
words one by one and encourage learners to point to
each item in the picture.

= Play track 5. Learners listen, colour and write words.

Feedback: Learners check their answers in pairs. Then
check answers with the class. Ask learners to speak to
their partner again and find one thing their partner has
done well, e.g. You coloured this part very well. You chose
the right colours for the gloves.

Extension: Give out mini whiteboards if available,

or paper if not, to learners in groups (see Materials).
Learners draw a grid with six squares and number them
1-6. Tell learners to think about some words they have
practised in Unit 1 and draw six pictures. Demonstrate
asking and answering questions with a stronger pair,
e.g. What is number four in your pictures? It is a sport you
can do on ice. [s it ice-skating? Yes!

Learners mingle, asking and answering questions (see
Mingle and greet, p.54).

Answers

. SUMMER

T el

il

Team time!




Track 05
Listen and colour and write. There is one example.

Girl: Look at this picture of a school garden! It looks
wonderful, doesn’t it?

Boy: Yes. That's a beautiful tree. | love gardening.

Girl: Brilliant! Well, would you like to colour some of this
picture?

Boy: Sure! There's a boy who's holding a carrot. Can |
colour his gloves?

Girl: Allright. Make them green!
Boy: Fine.

Can you see the green gloves? This is an example, Now you
listen and colour and write.

1

Boy: What else would you like me to colour?

Girl: How about a backpack? You could colour one of
those.

Boy: Which one? The one by the big scissors?

Girl: | don't think so. Colour the one by the girl, please.

Boy: OK. How about making that pink?

Girl: Good idea. Use that colour.

2

Girl: Can you see the board by the pond? I'd like you to
write something on it, please.

Boy: OK. What do you want me to write?

Can you see the word ‘pond'? | want you to write the
word ‘middle’ above it, please.

Middle. So the sign says ‘Middle Pond" OK!

Can | do some more colouring? I'm good at that.

Yes, why not? How about colouring one of the
flowers?

OK. Which flower do you want me to colour?

What about the big flower that the girlis smelling?
Make it blue - my favourite colour.

It's my favourite colour, too. All right! | can do that!

And perhaps you should colour the fire, too,

Yes, good idea, What colour?

You've got an orange pencil, | think. Use that one!
OK. I've done that.

Thank you

I'd like you to write something. We need a name for
the garden

=5 a gatein front of the garden, Can you
here

arden’ because there are

e fir ished.
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EXAM PRACTICE Reading and Writing Part 1, Speaking
Part 1

MATERIALS Cuisenaire rods or Lego / coloured
straws; mini whiteboards; paper and
coloured pens or pencils (optional);
objects made of different materials,
e.g. gold ring, wool, jumper, wooden
spoon, bag; sticky notes (optional);
picture of a palace

Unit objectives

LISTENING Listen for descriptions.

SPEAKING Ask and answer simple questions about
familiar objects and finding differences.

READING Understand simple descriptions.

WRITING Write descriptions.

YLE VOCABULARY The world around us: metal, plastic,
soft, wood; home: brush, comb, diary,
envelope, fridge, gate, key, letter,
newspaper, shelf, soap, stamp, swing,
telephone

NON-YLE VOCABULARY cushion, oven, shampoo, stone

f
q@ LISTENING Task 1 Elyers

*+ Learners look at the first picture only. Give them one
minute to describe as many things as they can in
pairs. Stop them after one minute and share ideas.
Encourage them to use sentences in the present
continuous or phrases, such as there is / are, not
just single words. If any new words come up, check
understanding,

Learners need to make statements about a picture for
this part of the speaking test. The differences that are
usually talked about are things like number, colour,
position, appearance, activity, shape and relative size.
Tell learners to listen to two people talking about the
differences between the first and second picture and
circle them.

« Play track 6. Learners discuss in pairs.

Feedback: Invite learners to show the differences on
the picture, then describe them.

Answers

Learners should circle the clock, the oven, the jar on the shelf
and the spoon in the second picture (see picture in key for
task 2 below).

Track 06

i
Girl: In my picture, it's 7 o'clock.

Boy: In my picture, it's 6 o'clock.

2

Boy: In my picture, there's a pizza in the oven.

Girl: Inmy picture, there’s nothing in the oven.

3

Boy: In my picture, there are some olives on the shelf.
Girl: Inmy picture, there’s some honey on the shelf.
4

Girl: Inmy picture, the man is washing a fork.

Boy: Inmy picture, he's washing a spoon.

SPEAKING Task 2

+ Learners work on their own for two minutes to
find six more differences in the pictures. After two
minutes put learners into pairs,

Ask learners to speak and find out if they have found
the same differences.

*+ Learners compare ideas.
Feedback: Choose pairs and ask them to give one
difference.

Answers

* Give out Cuisenaire rods or Lego to each group.
Alternatively use plastic straws. Put learners into
groups of three. Demonstrate the task. Start to build
a model of your house, making shapes of rooms, etc,
Say This is the garden. There is a front door here. This is
the living room and here is the sofa ... Learners work in
groups building and explaining their houses,

Around the house 9




Write the words from the box in task 4 across the
top of the board: the kitchen, the bathroom, your bag,
outside. Read out the word at the top: shampoo.

Ask Where can you find it? Listen to learners’ ideas.
Learners continue in pairs. Monitor and guide when
pairs get stuck.

Extra support: Provide a list of room names. If learners
finish quickly, they can ask questions to each other, e.g.
Is there a table in the kitchen?

Feedback: Check answers with the class. If possible,
give out three or four pens and ask learners to come

up and write words in the correct place on the board.
Praise for correct guesses and point out any incorrect
ones. Ask other learners if they agree with it and if

not, encourage them to change it. When the lists are
complete, ask learners if there are any words they want
to ask about. Check meanings of any they are unsure of.

Answers

The kitchen: cushions, fridge, oven, brushes, towel, soap,
shelves, key

Bathroom: combs, toothbrush, shampoo, towel, soap,
shelves, key

Your bag: comb, key, diary, telephone, stamps

Outside: swings, cushions, gate, telephone

If possible, add all new vocabulary and short phrases
from unit 2 to a classroom Word wall (see, p.55).

Part
READING Task 4 Flyers

* Learners look at the sentences in the box. A confident
learner reads out the first sentence and the answer.

Ask learners to think of the best way to do the task.
Remind them to read all the sentences before they
start matching and cross out the words they have
used to make it easier. Learners in pairs again match
the words with the definitions.

Ensure learners are familiar with structures and
vocabulary used for defining things, such as you with
general reference, relative pronouns and infinitives
used 10 express purpose. Learners also need to
practise accurate copying.
_ support: If learners finish quickly play
Pictionary®. Put leamers into groups and give a minj
whiteboard per 8roup or paper and pencils. Show one
;E;’JI'F!CII from e:!r;h group a word from the ljst. They
aw it as quickly as possible. The first ¢t g
the word gets one point Learners take ri]?}jlzt,:ud;:iss
Feodhs=rl

d =¥ Learners say the word for each definition, If
it 1s difficult to pronc 2, model and ask the
R pro €, mode] and ask the group to

[ WRITING Task 5 J

+ Ask learners which four words they didn’t use and
write these on the board. Highlight one and ask
learners to think of a sentence they could add to
the box. Share ideas. Learners plan and write their
sentences in groups of three. After five minutes, put
each group with another. Groups take it in turns to
read their sentences and see if the other learners can
identify the word.

Feedback: Share ideas by asking each group to choose

and read out their best clue. The class vote for the best

sentence for each of the four words.

Answers

gate, soap, comb, towel
Learners' own answers

Extra support: Learners who finish quickly choose five
words. They test their partner who gives the definition
and spelling. They get one point for each correct

answer. The learner with the most points is the winner.
This is a good opportunity to use games to practise and

consolidate the language (see Mexican wave, Paper ball
and Hot seat, p.54).

WRITING Task 1

* Bring in some objects made of different materials,
e.g. a gold ring, a wool jumper, a wooden spoon. Put
them into a bag. Bring a few learners to the front and
ask them to put their hand into the bag and feel one
of the objects. Encourage them to guess the object
and what it is made of, e.g. I think it’s a ring, It is made
of silver or gold ... Don't confirm. Let learners guess
a few times. Then show the item and ask learners to
say the sentences, e.g. It’s a ring and it’s made of gold.
In small groups, learners write the words on the
correct lines.
Feedback: Read each heading and nominate learners to
answer, choosing less confident learners to do the easier
questions.
Extra support: Learners choose items from the
classroom and describe them, e.g, This desk is made of
wood. Confident learners choose objects and describe
them; their partners try to guess the objects.

Answers

Country: China, USA, Italy
Made of: wood, brick, stone, metal
Person: cook, king, queen

@ LISTENING Task 2

* Leamners look carefully at the photos in groups of
three and name each object and guess where it is
from and what it is made of. Learners discuss.

+ Play track 7. Learners listen and number the photos.

Feedback: Learners share ideas in pairs. Check answers
with the class.

Answers
A3 B2 C1

« Tell learners to look at the table and work in pairs to
guess what might be in each box. Learners discuss.

+ Play track 7 again. Learners fill in the table. Repeat
the audio if necessary.

Feedback: Learners work in pairs and compare ideas.
Share answers. Monitor carefully as learners work. If
you hear any common errors, highlight the key words
that would help at the end.

Extra support: Photocopy the audio script for learners
to read and listen so they can check their ideas,
Stronger learners write a sentence about describing one
of the items. Write the audio script in full on the board,
do a disappearing-drill task (see p.54) to build fluency
and have some fun as learners try to remember the bits
that have been erased.

Answers

1 Comb 2Bread | 3 Phone
oven

How old? 3,000 yearsold | 2,000
years old

Where from? | China Italy USA

wood and
metal

120 years old

Made of? brown stone bricks

Who used it? | arich person, | acook people who
e.g.aking or ate in cafés or
queen restaurants

What for? to tidy their make phone

hair calls

Track 07

1 This comb is about 3,000 years old. It's made of a beautiful,
brown stone and it comes from China. A rich person, like a
king or queen, used it to tidy their hair.
You can see this oven in Italy. It's almost 2,000 years old. It's
made of bricks. A cook used it to make bread to sell to people
in a restaurant.

This telephone is made of wood and metal and it's called
a'wall telephone’ It's about 120 years old and it's from the
USA. People who ate in cafés or restaurants could pay to
make phone calls.

SPEAKING Task 4

*+ Learners work in pairs and discuss.

Feedback: Learners share ideas as open pairs

(see p.54).

Extra support: Write the objects on the board: comb,
oven, telephone. Give a sticky note to each learner. Once
they have discussed, they decide which object is their
favourite and put the sticky note on the board. Find out
which is the most popular in the class.

Answers
Learners' own answers

Around the house 11




+ Show learners a picture of a palace. Ask Where do
you think this is? and Who lives here? Share ideas
encouraging learners to be imaginative.

* Learners work in groups of three. Assign each
learner a picture to make notes on. Learners work
individually. After a few minutes put them into
groups and ask them to tell their partners about their
picture. They should decide if they have the same
idea or a different one.

Feedback: After groups have discussed, ask for their
ideas about each picture.

Extra support: Give learners some ideas and ask them
to match the ideas with the pictures,

Answers
Learners’ own answers

* Learners read the text quickly and decide which of
the pictures it describes.

Share ideas.
- Now learners read the text again and this time fill the
gaps. Ask them to think about the words before and

after the gaps to decide what kind of word should g0
in it. Learners work alone for four to five minutes.

* Learners compare ideas in pairs.

Feedback: Ask pairs to read a sentence, each suggesting
a word for the gap. Use the choral-drilling strategies
(see p.54) to make the choral drilling more fun and
build learners’ confidence.

Ask other learners if they agree. If an answer is wrong,
encourage the other learners to correct it.

Answers

Picture C should be ticked
1 home 2 comes/is 3 wood 4 read 5 old

'T_el] learners to look at the other armchairs in the
pictures and add notes to the table. Encourage them
to use their imagination.

Feedback: Put learners or pairs together. Each one
describes their armchair using the table. The other
learners guess which one they chose.

il Learners’ own answers

12 Around th

[ Task8

. Learners write a story about their armchair, Re;
them to look at the descriptions of the comb, p
and oven. Ask learners what they need to think
when they write (clear sentences, using adjectives,
spelling and punctuation, etc.).

Extra support: If learners find this challenging, put

them in pairs to write. Learners who finish quickly

should swap stories and tell their partner two things"
they like and one thing they could do to make the
story better.

Feedback: Put some of the stories on the wall and
learners read them and guess which chair it is about,*

b
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EXAM PRACTICE Listening Part 2, Reading and Writing
Part 2
Pictures of sports and activities,

poster paper and pens (optional)

MATERIALS

Unit objectives

LISTENING Listen for specific information from
descriptions.

SPEAKING Ask and answer simple guestions.

READING Understand short stories using narrative
tense.

WRITING Write short dialogues.

YLE VOCABULARY Sports and activities: adventure, business,
chess, circus, ride a bike, swimming,
volfeyball

NON-YLE VOCABULARY climbing, design, drumming, roller skating,
skateboarding

READING Task 1

+ Ask learners if they go to any clubs. Share ideas.
Show pictures, e.g. chess / football / someone
reading a book / tennis. Learners name them as
you stick them onto the board. Ask Are these sports
activities or hobbies? Learners share ideas. Learners
work in pairs and choose the task they like best. They
tell their partner which one they chose and why, e.g.
Chess is a hobby. I play chess with my friends.

This is a good opportunity to use TPR by miming the
sports (see p.55).

+ Write Adventure on the whiteboard. Check meaning
and pronunciation.

+ Learners look at the picture of Sophia in pairs. Ask
How old do you think she is? What do you think she likes
doing? They look at the pictures of activities. Ask
Which activities do you think Sophia did at Adventure
Club? Share learners’ ideas. Learners read the text
quickly and find out. Ask them Which task did Sophia
like best? Learners read for a few minutes.

Feedback; Learners discuss their answers in pairs. Ask
them to underline the words that helped them. Share
answers with the group.

Answer

Photo A (chess)

Extra support: Learners who finish quickly can discuss
which of the activities they would like to do the most.

+ Learners look at the word snake and circle words in
pairs. They compare ideas when they have finished,
but do not confirm the answers yet.

+ Demonstrate by saying the first word (skateboarding)
and pointing to picture B. In pairs learners take turns
to say a word and point to the picture.

Feedback: Check which words they found with the
class. Then say the words one at a time and ask them

to point to the correct picture, Check meanings of any
new words and drill them, correcting any pronunciation
errors. Use the choral-drilling strategies (see p.54).

Answers

skateboarding B, swimming D, climbing C, chess A, playing
volleyball E

If possible, add all new vocabulary and short phrases
from unit 3 to a classroom Word wall (see p.55).

Extension: Learners who finish quickly think of three
or four hobbies and write their own word snake. They
then share with a partner. Alternatively, they write
these on large sheets of poster paper and stick them
up for learners to look at and find the words. Suggest
that learners make use of some of the strategies from
pages 54-55 when creating their own materials based
on what they have covered in a unit.

+ Learners look at some clubs that Sophia and Frank
would like to start. Check understanding of any
challenging words in the box.

+ Learners look at the example in the table, reading
the sentence and the word in the gap. They say
which word in the sentences helped them to find the
answer. Learners choose and write the correct word
for each sentence in pairs.

Extra support: Underline the key words to help them

understand.

+ Leamners who finish quickly choose one of the
activities Sophia did in task 1 and say what they
think you might do in the club, e.g. I think you
learn about planets and stars in rocket club and what
astronauts wear when they go into space.

Feedback: Learners say the word for each sentence. If

the words are difficult to pronounce, model them for

the class to repeat, clapping on the main stress. Check
understanding again by asking which words helped
them decide.
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Answers
1 design 2 geography 3 drum 4 business S rocket

SPEAKING Task 4

« Tell learners I want to do more exercise and get stronger.
Ask which club they think would be best for you.
Share ideas, e.g. drumming uses lots of energy, so maybe
drum club.

Learners look at item 1 ‘using your body’. Say You use
your body in drum club. Maybe you use it in geography
club too, if you go outside and walk to different places to
see things. Learners look at the phrases 1-5 and decide
which clubs are best for each one. Emphasise that
there isn’t one correct answer. Learners discuss in
groups of three or four.

Feedback: Share ideas by asking each group to explain
their ideas about one of the categories.

Extra support: Learners say which club they think is best.

Answers
Learners’ own answers

Extension: Learners think of a hobby or task they do
and say how it can be good for them. Give an example:
I like going for walks in the countryside. It’s good because I
am using my body. Also I have to plan where I am going and
think about how long it takes. Learners work in groups

of four and share ideas. The groups report back. Write
a text about a hobby or task in full on the board, do a
disappearing-drill task (see p.54) to build fluency and
have some fun as learners try to remember the bits that
have been erased.

F %,
59 LISTENING Task 5

* Learners listen and decide which club Frank and
Sophia choose to start, Ask which words they might
hear (design, geography, rocket, etc.) Remind them
they may hear a few of the words but only one will
be correct. They might discuss some of the ideas then
decide it isn’t a good idea.

* Play track 9.

Feedback: Learners discuss in pairs. Check with the
class: choose one pair to say which club Sophia and
Frank chose. Ask if the other learners agree. If they are
not correct chose another pair. Finally, learners say
words that helped them decide as open pairs (see p.54).

Answers
Geography club
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. Learners fill

Part
Flyers

in gaps to complete the notes in task 6,
Ask what kind of words they think will go into the
5 e.g. a name or time? Look at the phrases (name
gap, ing, etc.) first. Do the first example

club, time of meetl . '
?ggether, e.g. Ask What kind of word might go into

number 1? (geography, design, the name of a club).
Remind learners to think about which inf.ormation
they might hear by looking at_the words in the notes
and this will help when they listen.

Learners work independently and think about the
type of word that might go in gaps 1-5. After a
minute share ideas.

Play track 9. Learners listen. Play it‘ agaip if
necessary. Learners compare ideas in pairs.

Give learners as much practice as possible with this
kind of productive task, as they sometimes find note-
taking difficult.

Feedback: Choose pairs and ask them to give answers.

Answers
2 Planet 3 530pm 4 6A 5 map

Track 09

Sophia: Shall we start a dinosaur club? | love dinosaurs!

And you like them too, don’t you? We could go to a
museum and see some of the dinosaurs there.

Frank: Yes, butlknow a lot about dinosaurs already. And I've
been to the museum, so it might be a bit boring. I like
the idea of a drum club. Playing music is great.

Sophia: OK.Butwhere can we do it? Drums sound good, but|
think it will be too noisy!

Frank: That’s true. Shall we start a geography club, then?
That would be interesting. We can find out about
different countries and how the Earth works ...

Sophia: Yes. And we could call it the Planet Club - like Planet
Earth.

Frank: Planet?

Sophia: Yes - P-L-A-N-E-T.

Frank: | like that. Shall we start on Friday evening? After
school at5 pm?

Sophia: That'sabit early. Let’s do it at half past five.

Frank: 0{( - five thirty, then. We can do it in the classroom
y\uth the computers, so we can look at things on the
internet, too, It's room 6A | think.

Sophia: Good idea, Then at the first club, we can make a list of
Interesting countries to learn about.

That'sounds cool. And we can ask everyone to bring

dmap, too. | like old paper maps, That will help us to
think of some ideas, ; §

Frank:

WRITING Task 7

Learners choose one of the clubs fro
pairs and fill in the table, using their
make the club interesting. Give an example,
club is Drum Crazy. We might have big and small ;
and have a competition to see who can drum best. We'll
play lots of different songs.
Write a completed table in full on the board; do'a
disappearing-drill task (see p.54) to build fluency and
have some fun as learners try to remember the bits
that have been erased.
Feedback: Monitor and check progress, helping with
vocabulary or sentences.

Answers
Learners’ own answers

SPEAKING Task 8

- Pair each learner with a new partner and they ask
and answer about their club.

Feedback: A few learners talk about their partner’s club
and what they learnt and why they would like the club.

Extra support: Learners can use their notes to describe
their club.

Extension: Learners work in small groups. They choose

one of the clubs and draw a poster with the name and
details. The class choose the best poster.

Answers
Learners’ own answers
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of the story. Ask Why do you

| « Learners hear the rest ‘ ‘
Learr the best in the circus show? Share

think the children were
ideas.
. Play track 11. Learners listen.

Feedback: Learners sharé ideas in pairs and then check

answers.

Answers
They were bad at the activities so the:
clowns. They were very good clowns!

y decided to become

0 W LISTENING Task 1

- Learners look at the pictures. Elicit that it’s a circus.
Ask Have you ever been to a circus? What was it like?
Would you like to go to a circus? Why or why not?

+ Learners say what they can see in the pictures. Share
ideas, checking vocabulary and making sure learners
understand riding a bike, wheel, rope, roller skating by
using the pictures. Ask Which of the activities would
you like to try? Are there any you wouldn’t enjoy? Do you
think it would be fun or frightening? Learners discuss in
pairs. Share ideas from a few learners with the class.

» Learners look at the names in the box and listen
to find out who wants to do the activities in the
pictures. Point out there are three names but four
pictures, so one person wants to do two things.

» Play track 10. Repeat if necessary.

Feedback: Learners discuss in pairs and then share
ideas with the class.

Answers
1 Harry 2 Emma 3 Richard 4 Richard

Track 10

Part1

It was the summer holiday. Emma, Harry and Richard were
bored. They wanted to do something exciting.

‘We should join the circus club,' said Harry. ‘My mum told me
aboutit. They teach you circus tricks, and at the end, you appear

in a circus show. It will beigreat and we can learn something
new.

‘Acircus club!’ said Emma. ‘That sounds amazing! | want to walk
on arope in the air!’

‘And ['want to roller skate or stand up on a big ball!’ said Richard.

‘I don't like walking on ropes or standing on balls; said Harry.
‘Ijm not very goodat that kind of thing. It sounds dangerous,
Ijust want to ride a unicycle - it’s a kind 'of bike with just one
wheel!

‘OK! said Emma and Richard. ‘Let’s go!’
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Track 11

Part2

The circus club was very exciting. It was in a field and there was
a big circus tent with red and white stripes. There were people
outside juggling balls into the air and standing on the backs of
horses when they jumped. There were people walking on their
hands. There was even a woman who was eating fire.

‘Wow!’ said Emma. ‘That's amazing!’

| can’t wait to learn something,’ Richard agreed.

‘| can try too, said Harry. ‘But | think it will be difficult Emma
and Richard laughed. ‘No, it won’t!’ they said. ‘We will be the
best in the show today!’

First they tried roller skating. The teacher showed them how to
move on the roller skates. But they all fell over a lot.

‘Ouch!’ said Richard. ‘That hurts! | don’t like roller skating!’ After
that, they tried walking on a rope. They did it on the ground,

but they fell off the rope too. ‘I'm not doing that in the air!' said
Emma. ‘It's too dangerous!’ Then they tried standing on big
balls. They all fell over again. Finally they each rode a unicycle ...
but they couldn’t do it.

‘This is terrible,’ said Emma. ‘What are we going to do/in
the show?’
‘It's OK,  said the teacher. ‘| have anidea.

Later that day, the show began. Emma, Harry and Richard were
the best! They rode unicycles and stood on balls and walked on

ropes, but they fell over a lot. Everyone laughed. They were the
best three clowns in the circus!

* Leamners look at sentence beginnings and ends and

try to remember what they heard. Share ideas.
Learners work in pairs to try and find the matches.

Play track 12 and ask them to check their answers.

The track !asts for about four minutes, so it might be
useful to listen to it in sections.

Play track 12 again, if needed, Learners complete the
matching,

Fe}sdback: Learners compare ideas in pairs. Check by
asking learners to read out the pair of sentences.

:::érla. support: Give the audioseript to learners to read
15ten so they can check their ideas.

Answers
1D 2A 3B 4 5C

Track 12
See tracks 10 and 11.

L% X rasica ]

» Ask learners if they can remember which c¢lub Sophia
and Frank started (geography club), Share ideas. Tell
learners they are organising the first club meeting.
Ask learners What do you think they need to plan for the
meeting? Share ideas, e.g. a place to meet, a time.
Learners hear the conversation between Sophia and
Frank. In pairs, they look at the example and note
how the question and response fit together. Then
they look at the rest of the sentences and responses
and decide which go together.

Feedback: Monitor the pairs. If pairs finish quickly,

they check their answers.with another pair. Don’t

confirm the answers to the class.

+ Play track 13. Learners listen to check their answers.

Answers

2 Let’s go at five o’clock.

3 Inroom 11.

4 There are quite a lot. | think about 14.
5 Yes, |am - it’s going to be great!

Track 13

Sophia: Hi, Frank. How are you?

Frank: I'm OK, thanks. Just a bit tired.

Sophia: Don't forget we've got our club tomorrow. What time
shall we meet?

Frank: Let's go at five o'clock. That will give us time to get
ready.

Sophia: OK.Butyou had to change the room number, didn’t
you? Where is it?

Frank: Inroom 11.

Sophia: How many people are coming?

Frank: There are quite a lot. | think about 14.

Sophia: That's great. I'll bring popcorn and drinks for the
break. Can you bring anything?

Frank: Yes. 'l bring amap.

Sophia: That’s great. I'llbring some geography books, too.
Are you excited?

Frank: Yes,|am - it’s going to be great!

Part

READING Task 5 Flyers 2

« Learners look at what Sophia and Frank say next.
They read the sentences and decide which answer
is best. They look at the important words in the
questions then read through all the answers before
they decide which is correct. Look at the example
together. Highlight the tag question didn’t we? and
the answer yes. Explain that this helps us know the
match is correct because the question and answer
match. Learners match the rest in pairs.

Spend plenty of time when checking answers
establishing which words in the response refer back
to the first speaker’s words and therefore indicate a
correct answer.

Monitor and support with any language
e learners match. Choose pairs to read
ion and answer to check. If they are right,
em. If they are wrong, ask the class to help.

Extra support: Confident learners act out the dialogue

so other learners can check once more.

Answers

2F 3A 4G 5D 68B

SPEAKING Task 6

» Remind learners of the club they made up in task 7
on page 17. Put leamners into the same pairs or into
new pairs and ask them to choose one of the clubs
and look at the dialogue from task 8 again.

Ask what Sophia and Frank are talking about (time
and place to meet, what to bring). Highlight some useful
language reviewing briefly, e.g. Shall we ...? What do
we need ...? Where will we ...? We should ...

+ Learners work together to create their own dialogues.

Feedback: Pairs present their dialogues to the class.
If learners are not confident, they listen to the other
learners and find one good thing and one thing to do
better,

Answers
Learners' own answers

Extension: Set up a ‘Club Open Day’. Put learners into
groups of four. Tell them to choose a club idea. They
can reuse their ideas from earlier or choose a new idea.
Learners create an information poster for the club and
each group has a table. Two learners from each group
circulate and find out about the other clubs on offer.
Two learners stay and answer the questions about their
club. Learners who circulate decide which club to do.
Swap roles and repeat.

This is a good opportunity to use games to practise and
consolidate the language (see Mexican wave, Paper ball
and Hot seat, p.54).
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Answers

polar bear - Big Beast World
eagle - Bird world

beetle - Insect World
octopus - Sea World
butterfly - Insect World
swan - Bird World

tortoise - Small Beast World
camel - Big Beast World

@ ~NON B WN -

If possible, add all new vocabulary and short phrases
from Unit 4 to a classroom Word Wall (see p.55).

Extra support: Provide the names of the animals but in
mixed order for learners to use.

Learners who finish quickly discuss the animal they

EXAM PRACTICE Speaking Part 2, Reading and Writing
Part3

MATERIALS Four large cards, sticky tape

Unit objectives

LISTENING Listen for information about a picture.

SPEAKING Understand, ask and answer simple
questions.

READING Understand short dialogues.

WRITING Write short dialogues.

YLE VOCABULARY Animals: butterfly, camel, swan

NON-YLE VOCABULARY  beetle, eagle, octopus, polar bear, tortoise

SPEAKING Task 1

* Prepare four large cards with phrases on them
(animals that don’t eat meat / animals that have four
legs / animals that can fly / animals that can live on
land and in water). Stick these on the classroom
walls. Learners look at each of the cards and think of
one example for each, to check understanding (e.g.
tortoise / horses / birds / frogs). Then call out animal
names. Learners go and stand next to a category.
Some animals may fit more than one category, so
leamners can choose any category that is true. Once
you have done the task a few times, divide the class
equally into four. Send each group to stand by one of
the cards, and learners list as many animals for their

category as they can. Check to see which group has
the most.

* Learners look at the pictures and read the links on the
‘webpage’. In pairs, learners name the animals they
can see and decide where information can be found.
Do an example together. Point to the octopus and ask
the name, If learners don’t know it, model and ask
them to repeat. Show the links and ask where they
think they will find information about the octopus
(Sea world).

Feedback: Learners answer the questions as open pairs
(see p.54). As they do so, check pronunciation of the

animal names by modelling and drilling, Use the choral-
drilling strategies (see p.54).

18 Allabout animals

find most interesting. Write on the board name, what I
know, why it is interesting. Give an example, e.g. I think
the octopus is interesting. It lives in the ocean and it has
eight legs.

Write the text about an interesting animal in full on the

board, do a disappearing-drill task (see p.54) to build
fluency and have some fun as learners try to remember
the bits that have been erased.

WRITING Task 2

+ Learners work in groups of three or four. They use
their imagination to link the animals and numbers.
Read the example together. Give a time limit. Each
group presents its most interesting or funniest ideas.

* Share ideas.
Feedback: Check ideas with the group.

Answers
Learners’ own answers

* Learners listen to Betty and her dad and write

numbers in the gaps. They can write the number and
not the word.

.

Play track 14. Learners listen and number.

Feedback: Learners check in

airs. If i
or unfilled gaps, p you notice errors

play track 14 again. Check answers.
Extra support: If some learners don’t have all the
Fumbers, they can listen a second time to add them. If
eamners have already written the numbers, ask them to
note down the names of any animals they i1ea.r.

Answers

1 eight 2 three 3 two 4 forty

Track 14
Dad: Ahlook, Bettyl It's an octopus. Caniyou: '
the three striped fish over there?
Betty: Yes.It’s reallybig! Look at alliits legs!
Dad: Yes, they have eight - but they’re arms, notlegs. Octoplis'

arms are called tentacles, so they have eight tentacles==
Betty: Don't we eat octopus sometimes?

Dad: Yes, we do. We eat the tentacles and other parts. It's
delicious!

Betty: Ewww...

Dad: Of course, youdon’t have to eat meat or fish if you don't
like the idea. Some people don't ... But octopus eat
some kinds of fish and other sea creatures. It's part of
the food chain. That way, they can live for about three
years. Ah look! Can you see the eagle? Look right up
there ...

Betty: Ohh! That's very big, too.

Dad: Yes. It's one of the biggest birds. It eats other small
animals. It flies down and catches them. And it’s very
good at seeing things. It can see small animals from two
miles away.

Betty: Two miles? Wow!

Dad: It'salongway,isn'tit?

Betty: Yes, itis.Can we go and see the spiders now? | love
spiders.

Dad: |know. Most people are frightened of spiders.

Betty: But spiders are amazing. They make webs and they
catch insects to eat.

pad: You know a lot about spiders!

Betty: Yes. Did you know that there are nearly 40,000
different kinds?

Dad: That'salot! Imagine all those different kinds ...

READING Task 4

» Tell learners you want to think about places and
understanding where things are, Say Let’s startin the
classroom.

« Learners listen carefully and guess in pairs which
object in the classroom you are talking about. Give
an example, e.g. This is behind my desk and is in the
corner of the room. (The bookshelves)

« Give more clues of the location of different things in
the room. As you do this, note useful language onto
the board, e.g. near / next to / opposite. When you
finish describing the different objects, look at each
phrase on the board with the learners and check
understanding.

« Learners then think of their own clue, choosing
something in the room and telling their partner.
Their partner guesses the object. Learners discuss.

Extra support 1: If learners are confident, move on to

and the bank.)

thinking about places near the school and ask questions,
e.g. Where is the train station? (t's opposite the supermarket

s at the picture in task 4 and say which
t is (the z00). Tell them all the animals have

Learners read the clues in pairs and work out where

‘each animal should be.

Feedback: Learners firstly work together in pairs and
then in groups of four to compare their ideas and, if
they don’t agree, to check and explain their answers.
Finally check the answers with the whole class.

Answers

Extra support 2: If learners are confident, play a game
with them. Label different parts of the room with the
names of the animals — put paper labels up, e.g. a label
saying Penguins by the bookease; Giraffes by the door
and so on. If you wish, learners could work in groups
and write the labels.

Choose stronger learners to be zookeepers and less
confident learners to be pairs of animals.

Ask one zookeeper and two animals to stand up.
Whisper the name of the animal to the zookeeper.

The zookeeper then tells the animals where to go, e.g.
You are opposite the giraffes and next to the penguins. The
animals move to the correct place and say what they
are (We're camels!).

Repeat with other learners.
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Flyers

[.earners look at the photos in the food chain a?’ld o
x;ahich four animals they can se€ (A snakes, B birds ang
bird eggs, C spiders, D butterflies).

They read the text quickly to find out what the

animals eat.
Lexical and grammatical competence is being tested

in this task. Make sure learners realise they must

copy the options they choose carefully.
Feedback: Learners feedback answers in pairs.

Extra support: Learners who finish quickly consider the
place of humans in the food chain. Ask Could humans

SPEAKING Task 1

* Copy the table on the board and the first column
about penguins and ask What'’s the question for the
answer ‘fish’? (What do penguins eat?) Do the same for
the other two answers. (Where do penguins live? Are
they dangerous?) Learners ask and answer to find out
each other’s information.

In this part of the test, learners ask and answer
questions about a person, place or object, based on a
set of cues. Learners need to be able to form simple
questions which include information about time,
place, age, appearance, etc.

Feedback: Monitor and check progress, helping with
vocabulary or sentences.

Extension: Learners who finish, quickly think of
two other animals and find out answers to the three
questions.

Answers
Learners’ own answers

*+ Tell learners to look at the pictures and decide which
animal they can see and what they think it eats. Look
at the example with the learners. Write It might be a
giraffe. It might eat leaves. Underline might and check
understanding. Ask Are we sure? (No.) Is it true? (We
don’t know — maybe.)

* Leamners work in pairs and guess.

Feedback: First of all, confirm the name of each animal
and then share ideas about what learners think each
animal eats. Don’t confirm what they eat at this stage.
Repeat each animal name and encourage learners to
repeat. Mark the correct stress on the board.

Answers

A giraffe B butterfly C eagle D octopus
E snake F spider
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eat the animals in the pictures? If we do, will we be above or
below the snakes? Learners discuss. If they think humans

don’t eat some of the animals, tell them in feedback that
snakes and spiders are used as food in some countries,

. Learners read the text again and complete the gaps
with the words in the box

Feedback: Monitor and check progress helping with
vocabulary or sentences, if necessary.

Answers
1 nests 2 top 3 extinct 4 problem 5 important

READING Task 4

+ Learners read again more carefully and choose the
best title. Ask them which animal only eats plants
and what happens when animals become extinct.
Check understanding of plant and extinct.

Answer
Food chains

Extension: Create a ‘classroom z00’. Learners choose
different animals and find out some facts about it. They
draw their animal and create a ‘zoo sign’ with the name
and a few facts on it. Put these up in the classroom.
Learners look at the different signs and information.
Ask some quiz questions to the class based on the facts

the_leamers have included. Learners could also make
their own zoo puzzle on paper.

?uggest that learners make use of some of the task types
rom the strategies on pages 54-55 when creating their

own {naterials based on what they have covered in
a unit.

Answers
Learners’ own answers
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EXAM PRACTICE Speaking Part 3; Reading and Writing
Part 4

Counters or matchsticks, food labels
or list of common food ingredients
(or learners bring food labels of

their favourite foods), sticky notes
(optional), paper plates, picnic foods

(optional)

MATERIALS

Unit objectives

LISTENING Listen for numbers and specific
information.

Ask and answer simple questions about
people’s likes / dislikes and preferences.
Understand descriptions and factual
information.

Complete a text by adding words.

Food: biscuit, bread, cake, chicken,
chocolate, ice-cream, jam, pasta, pizza,
salad, sandwich, soup, sweet (adj); places:
castle, cave, forest, waterfall

delicious, healthy, olives, strawberties,
stream, tomato sauce, yoghurt

SPEAKING
READING

WRITING
YLE VOCABULARY

NON-YLE VOCABULARY

SPEAKING Task 1

« Divide learners into groups of four to six and play
a game. Give each group a pile of counters or
matchsticks. Tell learners you will give clues. If they
can answer, one learner runs up with one of the
counters and whispers their group answer to you. If
correct you keep the counter. The first group to give
in all their counters is the winner. Give out clues e.g.
a fruit beginning with ‘b’, a hot drink, something you put
in salad ... You can keep the counters for any group
with a correct answer or if you want to make it more
competitive, only keep the counters of the quickest
group.
Learners look at the picture and check understanding
of picnic. Ask Do you like picnics? Share ideas. Ask
What type of food might you take to a picnic? Share
ideas as open pairs (see p.54).

+ Learners look at the picture and the food words in
the box.

» Learners work in pairs to match the food words to the
pictures.

Feedback: Monitor as leamers work, then check

answers. Encourage the leamers to say the words

correctly, drilling if they don’t. Use the choral-drilling

strategies (see p.54).

Extra support: Learners can choose which part of each

word is stressed and say them in pairs, clapping for the

stress,

Answers

2 jam 3 chicken and pastasalad 4 strawberries
5 pizza 6 yoghurt 7 biscuit 8 olives

@ LISTENING Task 2

« Learners look at the pictures of Oliver and Katy and
guess who takes which food on their picnic. Learners
say which foods they think look healthy. Check
understanding of healthy. Learners suggest ideas.
Encourage them to repeat the word. Say Now let’s
listen and check. Draw lines.

Demonstrate that they will draw a line from the food
to the correct person as they listen.

+ Play track 15. Learners listen.

Feedback: Check answers with the group. If necessary
play the track again.

Answers

Lines from Katy to: pasta salad, olives, yoghurt, strawberry
sticks
Lines from Oliver to: sandwiches, giant cookie, pizza, jam

+ Learners discuss in pairs which picnic they would
prefer. Model possible answers: I'd like to have ...
I prefer ... Learners discuss. Share ideas with the class
and elicit reasons.

Track 15

Oliver: Hello, Katy. How are you? Are you excited about our picnic?

Katy: Hi, Oliver. Yes, it's going to be perfect. What food have
you got?

Oliver: Well, I've got some jam and cheese sandwiches and ...

Katy: Jamand cheese sandwiches? They don’t sound very nicet

Oliver: 1know, but they're delicious. You should try them.

Katy: Um...maybe.|do like cheese, but...

oOliver: What food have you got?

Katy: Well, | want to have a healthy picnic, so I've gota big
salad. It’s got chicken and pastain it. And I've got some
olives, too.

oOliver: That's not very much food. You're going to be hungry!

Katy: No,I'mnot.Look, | made these chocolate strawberries
on sticks.
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Oliver: Chocolate isn’t healthy. think of any foods that have a lot of Stgap

Katy: Alittle chocolate is OK. And I've got some yoghurt. ; Liiin:li’risﬂ’ ideas. Ask Do you Ifk‘e sweet food? Check
Oliver: Well, | think yI{Ju're going to be hungry, so you can have [understandmg of sweeL Share ideas. |
some of my pizza. It's got olives on it, too. rmers read the text quickly and answer the £ 1 think and write. To help them say Look at
Katy: You've got cheese sandwiches and pizza? 3 L,chTl' ns. Before they begin, check Understanding of pyramid and your list of favourite foods from|
Oliver: Yes, but don’t worry. I've also got a very big biscuit. ql'(?s,TIO antity and grams. | Say How many grams of sugar can you eat each day:
Look! delicious, quanty : | be healthy? (25) Say If all your favourite foods have a
Katy: Wow! Your biscuit is as big as a cake and it smells . Learners read and answer. | | lot of sugar, is it a good idea to bring all of them to your
delicious! « Write part of the text about sugar in full on the . picnic? (No)
Oliver: | made it myself. You can have some at the picnic, board, do a disappearing-dﬂ” task (see p.54) to : Learners write their food lists and in pairs they
Katy:  Thanks, Oliver, but it isn't very healthy! There's a lot of build fluency and have some fun as learners try to | work out how much sugar is in their food. If
sugarin it. Come on, let’s go and meet our friends. remember the bits that have been erased. possible, learners could bring in food labels from
Feedback: Learners check their ideas in pairs and thep their favourite fo_ods and_ che_-.ck the labels for sugar
feedback to the class. i content. Alternatives: bring in foosi labels and .
. learners choose from the food options you provide or
* Learners look at the food pyramid and read the pink write a list of possible foods and sugar content on the
box about food groups. Ask Why is the pyramid useful? Answers board or if learners have internet access they could
(It can help us choose the right kind of food.). Learners 1 Itcan hurt our teeth and make us sick. look up information about sugar content online.
work in pairs and say the names of some of the food 2 Less than 25 grams If possible, add all new vocabulary and short phrases

3 Bread, soup, cheese, tomato sauce from Unit 6 to a classroom Word wall (see p.55).

4 We can read food bottles and boxes for information. We
can make our food and stop eating sweets, etc. Feedback: Monitor as learners work. Learners check
how many grams of sugar they have and remind them

they should try to have less than 25 grams in total.

in each part of the pyramid. Give them one minute to
say as many as they can. Share ideas. Ask Which types
of food should you eat a lot / a little? Share ideas.

* Learners look at the questions and think about Part
the two picnics. In pairs learners look at Katy and Fl i i d adding it
e ; yers Support with finding out sugar content and adding i
Oliver’s picnics and answer the questions. READING Task 5 4 if necessary. Learners decide which of them has the
Feedback: Share ideas. + Learners look at the task and think about what to do, healthiest picnic.
They will read and choose the best answer for each Share ideas with the class. Learners identify the five
Answers gap. Look at the example together and ask learners or six foods with the most sugar chosen in the class.
1 Katy why they think much is best (‘Sugar’ is uncountable and Learners suggest alternative foods they could take to the
2 Katy we use ‘much’ for uncountable nouns — we use ‘many’ and picnic.
3 Oliver ‘few’ for countable nouns.).
4 Katy * Leamners discuss the best wa i :
g ay to do the task. Remind Answers
5 ::;Yé::’scfn“j:! SfT:i f:n"ﬁds\?;“z:gg:g:f om every food group them, if necessary, to read each sentence before Learners’ own answers
E . they choose, think about the meaning and then
decide which option is best. Once they have chosen icnic i
* They then say which picnic they prefer and give they should check that the sentence works. Finally B suﬁf OT é‘e fl rﬂerf d?w adhiiﬁgﬂlgflﬁugr;ups
I€asolns. learners work collaboratively in pairs and put the OFfour. They e PR ERS PRI i

* Learners think about their favourite foods and give words into the gaps.

some examples of their own, e.g. I love ... my favourite * Remind learners that the options are given and

fruitis ... They discuss them in pairs and then write will be on a different page in the test, so it is not
down their five favourite foods in their notebooks, necessary to think of a word to fit the,: gap. Make sure
Extension: Learners work in pairs and write the lists of they are familiar with past forms of the irregular
if]oc;d that Katy and Oliver take. Play track 15 again to verbs in the Flyers vocabulary list,
elp them remember. Feedback: Learne
: Is say the word fi
Feedback: Learners compare their lists, understanding. e

Learners work in pairs looking at all the foods on both of Extra support: For learner i i
e 3 s who find this challengin
their lists and then match each food to the food pyramid. ~ 9elete one of the options, so they only hlzwfe twc? l:ﬁ 5

Extra support: Draw a large pyramid on the board. ehogseiron,
Give sticky notes to learners who choose one favourite

food and they write it on a sticky note. Each learner Answers
brings up their note and sticks it onto the pyramid. 1use 2 them 3 our 4 d

. 4 and 5 also 6 k
Look together and d ; 7 that 8 to 0%
favouritge . ecide which food group is the class 9 none 10 any

Help learners who are not sure to choose the correct
part of the pyramid.
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Feedback: Choose pairs to answer. As they d.o’ check
pronunciation and drill any words that are difficult, Uge
the choral-drilling strategies (see p.54).

Answers
1 D2 AL 31BR4C

Track 18

1 Thelion's footprints are picture D.

2 The dinosaur’s footprints are picture C.
3 The beetle's footprints are picture B,

4 The swan's footprints are picture A.

EXAM PRACTICE

Part3

MATERIALS Paper and pens

Unit objectives

LISTENING Listen to label a picture,
SPEAKING Tell a simple story.

READING Understand a short, factual text.
WRITING Write a short story.

YLE VOCABULARY Animals: butterfly, camel, dinosaur,

elephant, fur, giraffe, lion, rabbit, shell,

swan, wings; the world around us: desert,

environment, forest, jungle, wood

NON-YLE VOCABULARY beetle, eagle, nature park, tortoise

READING Task 1

* Learners talk about animals. Ask Do you have any
pets? Which is your favourite animal?
* Learners discuss in groups of three or four.

* Learners look at the four pictures and write the
names of the animals.

Feedback: First learners check in pairs, then feed back
to the class. Model each word and encourage learners to
repeat, correcting pronunciation.

Ask learners Have you ever seen any of these animals?
Ir‘\”here did you see them? Point out that they can see a
dinosaur in a museum,

Answers

2 dinosaur 3 beetle 4 swan

@ LISTENING Task 2

* Learners look at the footprints., Check understanding
of the word footprint. In pairs, learners match the
footprints and animals.

* Play track 18 for learners to check their answers.
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Extra support: Learners who finish quickly can think
of a new animal and draw a footprint. Their partner
guesses which animal it is.

» Learners quickly scan the magazine article to identify
any animal words. Give them 30 seconds then stop
them. Ask them to turn the page over and say Which
animal did you see? (elephants).

*+ Learners read again and find out about Janet. Check
understanding of the words nature park, wild and
tracker. Ask Does Janet enjoy her job?

* Learners read the text again if required.

Wﬁte part of the text in full on the board, do a
disappearing-drill task (see p.54) to build fluency

az:1d have some fun as learners try to remember the
bits that have been erased.

.Feed back: After. two to three minutes, learners compare
ideas as open pairs (see p.54) and give reasons for why

they have chosen their answer. Then check ideas with
the class.

Answers

Yes; ::e dogs_, I:iecause she is very interested in wild animals
and thinks it is important to look after the environment.

Extension: Learners discuss if they think it is important

to look after animals. Rem;
- Remind
food chains. Share ideas. Semichiheleooy

LWRITING Task 4 |

Learners look at the
what they describe? 1,
Wwrite a sentence.

Feedback:

e th:;‘—ul;lejmers compare ideas in pairs / groups.

check. Choose(il‘f?fr the text and go back to read and

loud. Check if thl €IENt pairs to say their sentences out

understandin fey baye t_hﬂ‘ correct meaning. Check

i ri of each adjective as you go through the
€15 Iepeat using appropriate stress.

adjectives. Say Can you remember
camers cover the text and try to

they can copy the sentence from the text
understand the meaning of each adjectiv
Confident learners can think of their own examp!
add. Give an example, e.g. It is important to be car
this job because the animals can be dangerous.

Suggested answers

1 Janet’s jobis unusual.

2 Janet follows animals to learn how to keep them safe. /
Janet wants to keep animals safe.

3 Janet's job is sometimes difficult.

4 Elephants can be angry and frightening.

5 Sometimes the animals that Janet tracks can become
dangerous.

6 Janetthinks thatit’s important to look after the
environment.

Extension: Learners brainstorm other animals Janet
might see and make a mind map to draw on the board
or post on the Word wall (see p.55).

In pairs, they decide which animals are the most and
least dangerous.

SPEAKING Task 5

+ Learners work in pairs. Give them some prompts to
help them with the task. I'd like to be ... I wouldn’t like
to be ... because ... I think it would be interesting / scary ...

+ Monitor and support as learners discuss.

Feedback: A few learners say what their partner
told them.

Answers
Learners’ own answers

SPEAKING Task 6

« Learners look at the pictures carefully. Divide the
class into three groups. Give each third of the class
one of the pictures to look at. Pair learners within
their group. Tell them to look at their picture in
detail and say as many things as they can see.
Learners work with their partner. They look at the
vocabulary in the box and label the pictures or write
the words next the picture it best fits.

« Learners work together in groups. Tell them not to
worry about words they don’t know.

Feedback: Learners say which words they linked to

picture 1. Listen to their ideas. Repeat with pictures 2

and 3. Check understanding and pronunciation of the

words as you go. Encourage the learners to repeat the
words and check for pronunciation.

« At the end, check for any words that haven't been
used and teach them, Check understanding by asking
which picture learners think they fit.

Extra support: Learners test each other in pairs, One

partner says a word from the box. The second partner

points.

Answers
Learners' own answers

mers look at the words in the box again and
ecide which are verbs, adjectives and nouns.

" Learners discuss in pairs. Write verb / noun / adjective

‘across the top of the board. Choose learners to come
up and write words into the correct columns. As they
‘write each one, ask the class if they can remember
‘where it fits into the story. They offer ideas.

» Learners look at the pictures from task 6 again. They

describe the pictures together briefly in pairs. Each
learner tells the story again alone while their partner
listens. They have looked at it a few times so should
be able to use their ideas to do this.

Feedback: While one partner is speaking, the other
partner ticks any words from the box that they used.
They then repeat, swapping roles.

Answers
Learners' own answers

Extra support: If learners find the story challenging,
they can keep the word box in front of them and retell
the story together, ticking off words they use. Learners
who finish quickly should retell the story a third time,
trying to include more of the words from the box.

Part
WRITING Task 8 Flyers

- Learners write the story using their ideas from task 6.
They look at the lists of words on the board and try
to use a few from each list as they describe each
picture. They can also use the word box to help as
they write. Remind them to look at the check list first
and think about what to include. Give some useful
phrases on the board before they begin: First, then,
after, finally.

+ Learners can write their stories using the past tense.
Alternatively, they can use the present continuous if
they are describing the picture.

Feedback: After five to ten minutes, leamers look at

their writing and use the Checklist box. If they see any

errors they can correct them. Then leamers swap stories
and check what their partner has written. They say two
good things about what they read and one suggestion.

Provide some prompts for this. X was great! Next time,

you could ... If learners have written successful stories,

praise them. If they have struggled, you can provide an
example answer and ask them to think about what they
need to work on next time.

Suggested answer

Aboy was walking in the forest. He was surprised when he
found some unusual footprints. He thought there was an
enormous chicken in the forest. He followed them and found
more big footprints. He felt frightened because they might be
alion and a dinosaur. Then he found a birthday party. There
were children wearing animal costumes. They were friendly.
He wasn't scared.
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WRITING Task 1

* Learners brainstorm in small groups five wild animals
and five animals people might have at home as pets.
Learners work together and share ideas. Each learner
chooses one wild animal and one pet but does not tell
their group. Each learner takes it in turns to mime or
act until the group guesses which animal they are.

* Learners look at the photos in task 3 and say what
they can see. Monitor and listen, but don’t confirm.
Learners discuss in pairs and complete column 1.

Feedback: Learners compare with another pair, Check
answers with the class.

Answers
butterfly, beetle, camel, tortoise, eagle, eggs

* Now ask Which of the animals has wings? (butterfly).
If learners can’t answer, point to the wings and
encourage them to give the answer. Ask Can you think
of other animals with wings?

* Repeat with fur, spots and shell. Point and show
learners in each case then ask for other examples.

Answers

beetle: wings, spots
camel: fur

tortoise: shell
eagle: wings

eggs: shell

L2 X a2

* Learners read the questions. Ask What do you think?
Leamers predict what they think the answers might be.

* Play track 19. Learners listen and check if their ideas
are correct.

Feedback: Learners share ideas in pairs. Check with

the group.

Extra support: Learners who finish quickly can try and
remember one more fact from the audio,
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Answers

1 She takes photos for her R i :  Arethere camelsin the park?’
like eating grass- Not usually. But that day'some camels :
; ?j:tli];@; live for more than 100 years. frgmu:l::iris. ySomacaig : d invite learners to read the questions from
4 Eagles are good atseeing things from far away. ' What fun! Did you ride one? X t: Answer in ‘animal character’, e.g. I live in the
; S ; il g e . desert. I am brown and very tall. I walk and I have fur but
e art 0, but camels love eating grass, so | gave them some.= I don’t have wings or a shell. I can walk very far with no
99 N Task3 ] % 3 ' water. (Are you a camel?) Yes!
And what about this tortoise? Did you see it at the Learners interview each other in pairs using the

os of the different places on page 33 %

. Point to the phot beach? same questions. Remind them to listen carefully to the

i irs and say the names of ea : ; z
Learners wor]f an pani‘fhathe Cl)E;‘iS saying each wf)hd No, this tortoise was living in the desert. | think it was answers and then guess which animal their partner
place. Check ideas wi ~ z very old. Did you know that some tortoises live for chose.
clearly and encouraging learners to rep:eat. Ask What more than 100 years? This is d : T cti d
kind of animal lives in each place? Check ideas with the L R o SUCCISRRSINEE Y LOlESE gatnics [0 practise an
| : ow! That's amazing! consolidate the language (see Mexican wave, Paper ball

class. | iy PR
] . and Hot seat, p.54).

Tell learners Maria took her photos of the animals in | P IE -
these different places. Learners look at the photos of !Extra syppo;t.a;’fklf SRS a:eﬂjm:.-mtlc( m;ﬁaienant,impua]t ;hnfjm
the animals again. They try to decide where Maria Well, I love this one. My mother and | often walk n'fto PRI Comers 0 Q 2

: hot f -ach animal. In pairs learners through the wood behind our house. One day, we saw discuss which CLBEm they would Shves They work with
took the p otos {; c.th I lac.e where they o this bald eagle sitting in a tree. another pair and interview each other in a group of four.
match the animal wi P y Did you take lots of photos of it?

ia took its photo.
Mari P {check if il Pl No, it saw us and flew away before | could take many. Answers
5 i nd check 1f they are correct. Pla i
];em;?;s listen a Y y Eagles can see thingsithat are far away. Learners’ own answers
rac :

+ Learners should not assume that the first picture

What's your favourite photo?

And is this the eagle’s nest?

ioned in the listening is the right answer.
entioned. g‘ 8 No, it isn’t. | found this nest last week on awallin the THINK BIG
Extra support: Learners say if they have ever seen any old castle. | want to go back soon to see if there are « Learners discuss in groups all the ways that animals
of the animals at school or in the park or near their baby birds in it now. help humans.
. . . : 1 3 | E
home. Ask Which animals have you seen in these places? Man: Be careful. They might be frightened of you! Feedback: Check ideas with the whole class.

Learners share ideas. Maria: Ofcourse I'll be careful.

Answers READING Task 4

butterfly - G school, beetle - B jungle, camel - E park, . :
tortoise - A desert, eagle - D wood, nest - C castle + Learners look at tl:le questions about an animal. l’fhelr
match each question with the correct answer. Chec

understanding of some words again: wings, fur, shell
- Learners match the questions and answers.
Feedback: Check answers with the whole class.

Track 19

Listen and look. There is one example.

Where did Maria take each of these photos? Answers

Man: Yo‘u’vegotsome lovely photos, Maria, Who gave you TDETARGINC BN SR § 208
thisone ofa butterfly?

Maria:  No-one! I took all these photos myself for my nature

blog! There are lots of butterflies at my school. That's
Where [ took this photo,

« Now ask the class which animal they think it is.
Listen to ideas.

Man: Its wings are beautiful,

Maria:  Yes, they are, Answer

Can you see th Eagle

in each box, ¢ letter G2 Now you listen and write a letter

: Learners read the information about the eagle

Man:  Whatk again and find information about what it looks like.
: HsAdctbectlels this? Choose a learner to read out any sentence they think

e menot_sure, but| remember where | took the photo. describes it. Learners draw a picture of the eaglfﬂ..
trge:rv:r:y e In the jungle; we were learning about , Pick out some other details from task 4, e.g. It likes
unusual 1 Wesawthe beetle on a leaf. It looked very ] eating rabbits. / It can swim. and tell learners to try

and include as much as they can in their picture.

Man:  |ljkejt
Maria:  Meto S;pots. Learners draw.

J'ungleO Thereare lots of interesting insects in the Extra support: Learners can add labels to their pictures.
2 Extension: Learners think of an animal and look at

Maria: the questions in task 4 and think about the possible
M" R o Photo? answers for their animal. They can make notes in thel.r
: ia, | . - n
Maﬂi Yes, Maria, it's great. Did you take it in the desert? notebooks. If possible, they can research the informatio
aria;  Actually, edese

[tookiit in the
park at .
atthe end of my road! Inthejungle 29






.

"WRITING Task8 .

Learners complete the sentences using pictures from
task 5. They talk about what they chose in pairs.

Feedback: While learners are speaking, listen for and
make a note of any errors. Highlight and correct one or
two common errors.

Answers
Learners’ own answers

Extension: Learners work on a holiday planning project

in

small groups of three or four, They can do this in

class or for homework. They choose a place to visit and
write a short travel plan. They draw their bags and write
onto them the items they would pack. They can then
present their plans to the class using pictures and their
travel plan.

L L e —

T
0 it e g et it R
LT I

Adventure in Molayslo

{7

SPEAKING Task 1

* Say Hello! and wave at the class. Say Let’s think

about ways of saying hello or greeting people in different
countries. Learners look at the four pictures and say
what is happening in each one. Gheck understanding
of bow, shake hands. Learners indicate which greeting
is typical in their country. If it is not shown, they can
say what they normally do.

= In pairs, learners practise the different greetings and

A

guess whichi country they might be used in,

nswers

Learners’ own answers

Feedback: Share ideas. Then ask if they would be
surprised to see a different greeting, Explore the idea
of differences between countries. Say When we see

something very different in a different country and we are
surprised, we are feeling ‘culture shock’.

READING Task 2

* Learners look at the picture and say what they can

S

ee. Ask Do you know which country it is? Share ideas,

* Read the questions 1-3 with learners, They then read
quickly and find the answers.

32

Planning a holiday

arners into pairs and ask them to

. ck: Put le
Fpadha heck with the group.

compare ideas. C

Answers

1 Malaysia
3 Yes, she did because s

2 Yes, she did.
he learnt a lot.

[ Task3_

. Learners look at the pictures in pairs a“‘_j say what
they see. Share ideas. Learners read again and put the
pictures into the correct order. Learners read a final
time and check their ideas.

Feedback: Learners check ideas in pairs. Go over the

answers with the group asking them what they can see

in each picture.

Answers
AIRDIEEE G B

Extra support: Learners retell the story using the
pictures for support.

SPEAKING Task 4

+ Hand out coloured pens and paper. Learners draw
another picture from the story. Learners share their
pictures and their partner guesses what the picture
shows.

Answers
Learners’ own answers

Extra support: Provide ideas, e.g. Holly talking to her
mo_ther / Holly on the aeroplane / Holly packing / Holly
trying on a Malaysian dress.

* Learners tell the story using the pictures in new pairs.

Feedback: Monitor as they work and note any language
er]:(_ns that you hear. Near the end of the task, decide
which are most common, Tell learners what they did

well and then go over i i
common errors without sayin:
who made the error. o

Extra support: Give learners a list of key words to
support them, as they retel] the story. Learners who

work quickly can think of tw ¢ :
0 qu
partner about the story. questions to ask their

Answers
Learners’ own answers

 Task 6 |

* As

Check understand; :
t0 say particula ty o W98 if learners are trying

rucksack. NgS, €.g. waiter, train station, café,

Answers
Learners’ own answers

Flyers

+ Learners look at the words in the box and decide
which go with each picture.

» Remind learners that they will hear the name of the
story and a description of the first picture for this
part. The title and name(s) of the main characters are
shown on the story.

Feedback: Share ideas, guiding learners to connect the
pictures and words.

Answers
Learners’ own answers

» Learners work in pairs and tell the story using the
pictures and vocabulary as support. Show them the
opening lines to get them started.

Extra support: If learners find the story challenging,
give each pair a starting sentence for each picture to
help them. Alternatively, use the suggested answer
below: write it in three parts and cut it up. Give the
three parts to the learners and ask them to put it in
order and then cover each part and try to tell it again.

If learners finish quickly, they can write the start of the
story in their own words.

Suggested answer

Holly and Nur were going on a day trip. Holly had made a
plan. They were going by train. At the train station they were
waiting for the train so they went to a café. They had some
coffee. The waiter was very friendly. It was nearly 10 o'clock.
So they went to the platform and goton their train. But Holly
left her rucksack in the café. She and Nur got on the train.
Suddenly Holly remembered her rucksack. She was very
worried. Holly and Nur went back to the station. The friendly
waiter had the rucksack. Holly felt very happy.
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EXAM PRACTICE
MATERIALS

Listening Part 1, Speaking Part 4
Large paper or mini whiteboards,
pictures of famous people (optional);
internet access to find out information

Unit objectives

LISTENING Listen for descriptions.

SPEAKING Ask and answer simple questions.

READING Understand specific information.

WRITING Write short descriptions.

YLE VOCABULARY beautiful, dress, eggs, light, save, score a
goal, sugar, white

NON-YLE VOCABULARY dancer, dessert, life, scientist

READING Task 1

* In pairs, learners talk about famous people. Say Talk
about who it is, what he or she is good at and why you
like them. Alternatively put pictures of famous people
learners might be familiar with (not just actors) and
learners look at each picture and decide who the
person is and what they are good at.

Learners look at the pictures in task 1 in pairs and
think about who the people are and why they are /
were famous.

Share learners’ ideas. Check understanding of key
words and phrases: dessert, score a goal, scientist.
Learners look at the dates in the box. Tell them to

read quickly and match each person to the date and
reason why they are famous.

Feedback: Learners check ideas as open pairs (see p.54).

nish quickly can
nd in the texts and
gative, e.g. beautiful —

Extra support: Learners who ﬁ.
underline any adjectives they fi
decide if they are positive or n€
positive; dangerous - negative.

you could also have learners

i onger classes,
Widiegong e.g. the youngest / best.

identify superlatives,

Answers

1 Pavlova (1881-1931), dancer

2 Messi (1987-still living), foqtballer
3 Jenner{1?49—1823}.5cientast

[ Task 2

. Learners look at the question words in the box. Ask

Which word is about people? (Who). Repeat with the
other question words to elicit a place / a thing / a
time / a reason why.

Now tell learners to look at the answers given and
decide what the matching question words are.

Look at the example together. Say The answer begins
‘When she was ten years old’ so we know the question is
about time. We need ‘when’. If necessary repeat with
question 2. Say the answer begins ‘It’s ...” so it is telling
us what something is. Which means we need ‘what’.
Learners work in pairs and write the questions.

Extra support: If it helps, look at each answer and

ask which type of question word will work in each
case before the learners continue. If this is still too
challenging for learners, give them a mixed-up list of
questions on the board, so they can match.

Feedback: Check answers with the group.

Answers

1 When did Anna Pavlova start dance school?
2 Whatis smallpox?

3 Who was Edward Jenner?

4 Why is Messi the best ever footballer?

5 Whatis a pavlova made of?

6 Where does Messi live?

SPEAKING Task 3

Learners discuss in groups of three or four. Give
examples and a model for each one, e.g. I'd like cake
to take my name because it is lovely and you can get lots

of different types. I'd rather b s
to be a famous .., / | e ... because ... I'd like

Check answers with the groups. Check that learners can
say the dates accurately. Offer more practice if required.
Show them how to split the year into two; Write 1987
on the board and say nineteen holding your hand over
the 87 and then eighty-seven holding your hand over the
19. Repeat with more dates. Learners say the dates from
the box in task 1 again. Ask them to talk about the jobs:
Which one is the most difficult? Which one would you like to

do? Learners discuss ideas.
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Extra support: Learners w
answers for each question.

'd like to b, i
Learners work together. e famous for ... -ing ...

Feedback: Ack learners for their ideas,

Answers
Learners’ own answers

ho finish quickly choose two

Extenson: Create a big class dinner! Each learner
chooses a food they would like to be and draws a
picture of it. Encourage them to be creative and include
their own face, e.g. as a pizza topping or a decoration
on a cake. They write at the bottom why they are like
the food. Cut out the different pictures and put them
onto a large poster to create a ‘Big Class Dinner’.

READING Task 4

« Learners match the questions with the answers. Show
the example — ask learners to look at number 1 and
find the question word and any key words (What,
food) then look at the answer b and say which words
make it a good match (strawberry yoghurt). Learners
work in pairs and match.

WRITING Task 6
* Tell learners to think of a famous person from task 1
or another famous person they know. Say Imagine
you are that person. What answers will they give to

the questions? Say It doesn’t matter if the answers are
true. You can use your own ideas. Learners write their
answers.

Feedback: Monitor and support.

Extra support: Suggest some famous people and some
basic facts about them to learners who don’t have ideas.

Answers
Learners’ own answers

Feedback: Check answers by reading the questions and
choosing a pair to read out their answer. If they choose
the wrong answer, ask another pair to correct and

say which words helped them. Use the choral-drilling
strategies (see p.54).

SPEAKING Task 7

« Put learners into pairs. They ask and answer the
questions again but this time give the answers of the
famous person they have chosen. Their partner tries
to guess the person.

Extra support: Learners who finish quickly can practise
reading the questions and answers with a partner.
Feedback: Ask confident learners to demonstrate their
questions and answers for the class. The class tries to

Answers
guess the famous person.

1B 2E 3F 4D 5C 6A L
Extra support: If learners are finding it hard to guess

Part the person, tell each learner to give three possible

SPEAKING Task 5 Flyers 4 names of famous people to choose from.

« Put learners into pairs to ask and answer the
questions in task 4 about themselves. Look at the
example sentences. Highlight the phrases that are
useful in order to gain thinking time. Say each
sentence and ask learners to repeat. Learners work
together asking and answering.

- Make sure learners feel confident answering questions
about themselves. Simple answers of a phrase or one
or two short sentecnes are all that is required.

Extra support: Before learners work in pairs, create a
dialogue chain. Ask one learner a question, e.g. What’s
your favourite dinner? Encourage them to reply with a
thinking time phrase. Gesture and encourage the learner
to ask the next learner a question (they can repeat
yours). The next learner uses a thinking phrase and _then
asks the person next to them. Continue so the question
threads around the class. More confident learners can
change the question. Less confident learners can just
repeat. Learners then go on to do the pair task.

Feedback: Put pairs together with a second pair. Ask
each learner to tell the group two things they learnt
about their partner.

Answers
Learners' own answers

Answers
Learners’ own answers

Famous faces 39



















” Pt ot e

S o b mh i

s
—r

10 it w5 S, o By g g e

. Tell learners to look at the first frame of rj_le comic
book and ask Where are En?ma and Katy? (in a
bedroom) How is Emma feeling? (bored) Then tell them
to look at the other frames and ask What are they
thinking about doing, so they aren’t bored? (play tennis /
read a magazine / dress up)

. Learners look and discuss in pairs for one minute.
Share ideas.

« Tell learners to put the pictures into the correct

order. Point out that picture 1 is the first part of the

story, but the others are mixed up. Give learners a

few minutes to order the pictures.

EXAM PRACTICE

MATERIALS
Unit objectives
LISTENING
SPEAKING

interests
READING

information
WRITING

READING Task 1

discuss as open pairs (see p.54).

attitudes to comics to get different

escaping from danger,

Answers
e A G

50 Comics!

Reading and Writing Part 7
Pictures of superheroes, comics

Listen for events and details in a story
Ask and answer simple questions about

Understand descriptions and factual

Complete a text by adding words

* If possible, show some pictures of superheroes, e. g
Batman / Spiderman / Wonder Woman. Ask learners
what they know about them. Share ideas. Ask How
did these superheroes begin? Elicit that they were all
originally in comics. If possible, bring in some real
comics or show some on a screen. Do Yyou read comics?
Why or why not? What’s your favourite? Learners

Feedback: Monitor and listen for different ideas, e. g
learners that read comics and some that don’t. Ask the
group to share ideas and choose learners with different

reactions.

* Put learners into pairs. Ask them to look at the three
shapes and decide what each one represents. Learners
look at the sentences and draw lines to the shapes.

Feedback: Share ideas at the end. As you complete
each match, ask learners When you see that shape ina
superhero comnic what do you think is happening?, e.g. 1
when the superhero is talking to his friend; 2 when the
superhero is thinking of a plan; 3 when the superhero is

Feedback: Learners compare ideas in pairs. Then share

ideas by asking pairs for the order they chose. See if

they have a similar or different order. Don’t confirm

yet if they are correct. Use the choral-drilling strategies

(see p.54).

+ Play the story so learners can listen and/ check their
order.

* Play track 30.

Answers
ATIESBI SR CR2AN D 2 E

Extra support: Learners who finish quickly can try to

tell the story by giving one sentence per frame and
guessing what happens.

Fe'edbac_ k: Encourage learners to check a final time
with their partner then go through the order. As you
go through it check ideas, e.g. What did Katy want to
g;:? (play tennis or read q magazine) What does Emma

ke doing? (reading comics or playing computer games and
dressing as a fish) PR

Track 30

Emma was in her bedro

asked Katy, omwith her friend Katy. ‘What’s wrong?’

‘I'm bored!’ said Emma.

Katy thought carefully. ‘How ab

/ ou i i
we could read a magazine?’ et e
ButEmmadidn’twant to, ¢ don't like playing tennis, she said.

‘AndI'don’t like reading magazi i
_ Bazines. | on| i '
playing computer games. And | |ike ﬁs?l:'y PeT ey

Katyand Emma thought hard,
They both had a
Ten minutes [ate

‘Watch out!’ she said, ‘Here comes Supe

Eymmia Was wearing her Superfish clothes
Youlook great)’ said ! -
your blog]’ Katy. ‘Let me take a picture of Superfish for

They weren’t bored any more.

‘Ah!’they said. | know!"

good idea. Emma opene, i
rshe was ready. RelEGleL e

rfish to save the dayl’

READING Task 3

s+ Learners read the text of the story quickly. Say Can
you remember the story? If learners say Yes, praise
them and say But now we need to remember the right
words. If they say no, tell them It’s fine because we
can still find the answers. Ask What's the best way to do
the task? Remind them of previous completion tasks
that they have done. (Look at the whole text first: think
about what comes before and after the gap; think about
the type of word; read the sentence again once you put in
the word to make sure it makes sense.) Share their ideas.

« Put learners into pairs again to put the words into
the gaps.

Feedback: Ask learners the word for each gap. Check

understanding.

Extra support: On the board write Emma likes ... cornics.

Point to the gap. Learners respond (reading). Point to

like. Ask learners to find similar sentences that follow

the pattern, e.g. Emma doesn’t like playing tennis. Say

After like we need to put a verb with ... (-ing). Point to

bored. Ask Bored not boring? Why? (A person is bored

because something is boring.)

This is a good opportunity to use TPR by miming

(see p.55).

Answers
2 bored 3 tennis 4 playing 5 idea 6 wearing

Extension: Put learners into pairs. Ask them to add
another frame or two frames to the story and continue
it. They can draw the frames and write in word bubbles.
Share the new story endings with the class.

Write one of the new story endings in full on the board,
do a disappearing-drill task (see p.54) to build fluency
and have some fun as learners try to remember the bits
that have been erased.

SPEAKING Task 4

+ Learners cover the story and look at the pictures
again. In pairs, learners retell the story. Encourage
them to put in as many details as possible. On
the board write so, because, finally. Tell learners
these kinds of words can help them add detail to
and improve the quality of their speaking. Check
understanding, e.g. finally tells us the end of the
story; because connects a result to the cause; so
connects a cause to the result. Use simple examples
to help.

Feedback: Monitor as learners work. Choose stronger
learners to retell the story for the class.

Answers
Learners' own answers

Extra support: Put sentence stems on the board to help
learners who are not so confident about writing: Emma
and Katy were in ... Emma was feeling ... Katy said they
could ... Emma didn’t like ... Finally Emma ...

This is a good opportunity to use games to practise and
consolidate the language (see Mexican wave, Paper ball
and Hot seat, p.54).

SPEAKING Task 5

* Write on the board comic, cartoon. What’s the
difference? (A comic is on paper, but a cartoon is
on TV.). Tell learners to look at the picture of a
comic. In pairs, learners discuss the question.

Feedback: Learners suggest answers. Do not confirm

which country at this point. Tell learners they are going
to listen and find out.

Answers

Learners’ own answers

F o ¥

L 31 N LISTENING Task 6

* Learners listen to Emma and find out which country
the comic is from. Ask them to read the questions.
Tell them to underline the important words. Share
these (first comic; country, most; superheroes, computer
games). Remind them to listen for key words, so they
can find answers more easily.

« Play track 31.
Feedback: Learners share ideas in pairs. Check answers

with the group. First ask Which country is the comic from?
(Japan) Then check the answers to the other questions.

Answers

1 Over a hundred years ago (1896)
2 Japan
3 Superman and Batman

@ LISTENING Task 7

= Learners look at the three pictures and find the
differences between the pictures in pairs. Remind
them that for this type of task, they should look at
the differences first and it will help them to hear the
answer. Share their ideas.

+ Learners listen again and decide which one is Emma’s
favourite character,

» Play track 31 again if necessary.

Feedback: Check answers with the class.

Answer
2

Track 31

I love comics. I know lots about them because I did a project on
them at school. For example, did you know that the first comic
strip is over 100 years old? it was made in 1836. [t was called The
vellow Kid and it was very popular, so more comic strips started
after that. There have been lots of comic books since then,

but the most popular are in Japan. Japanese comics are very
beautiful and they have amazing art. I love them. Now the same
ideas are used in computer games and cartoons on TV.

Comics! 51
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Unit1

1 Alice
2 Sarah
3 Robert

Total marks: 3

08 W LISTENING Task 2

1 True
2 False
3 True
4 False
5 True
6 False

Total marks: 6

Track 08

Betty:  Hi, I'm Betty. | got a new camera for my birthday and
so | went to the beach and took some photos of the
sea. My friends really liked them so | decided to enter
the school art competition. And | won!

Alice: Hi, I’'mAlice. | really like moving and | joined the
gymnastics team last year. We go to competitions
every month. Last month the competition was in a big
town by the sea. My parents came to watch me and
they were very happy when my team won.

Robert: My name is Robert, I'm not very good at sport, but | do
love growing plants. My favourite plants are tomatoes
and strawberries and last month | entered a gardening
competition. My tomato plant didn’t win, but my
strawberries did win a prize.

Sarah: Hi,I’'m Sarah and I'm learning how to do number
puzzles. | joined the maths team at school and we
study together every Thursday. Then we go to maths
competitions on Saturdays. We don’t always win, but
we did win last weekend. The prize was a big box of
chocolates!

56 Review answer Keys and audioscripts

SPEAKING Task3

2 Betty got a camera.
ice’ to watch her.

4 Alice’s parents came U

6 Sarah’s team won a big box of chocolates.

K for each correct sentence plus

+ 4 (1 mar
Total marks: 4 ( e

1 bonus mark for getting them allc

Total marks for Unit 1 review: 13

Unit 2

READING AND WRITING Task 1

comb

stone

oven

restaurant
telephone / phone
metal

(- TS, B - VUR S

Total marks: 6

WRITING Task 2

Suggested answers

Itis 7 o'clock.

Thereis a plant on the cupboards.

The man is washing up / washing a fork.

There is soap on the plate.

The man is standing on a mat,

There are some strawberries, butter and yoghurt in the
fridge.

The girl is taking a yoghurt.

The cat is eating on the floor.

Total marks: 12 (2 marks per sentence: 1 mark for each
correct idea and 1 mark for correct grammar)

Total marks for Unit 2 review: 18

R MK Review e
Sl Meading nnd Spsking

Unit 3

SPEAKING Task 1

He played the drums and the violin, and he likes tennis and
skateboarding.

(1 mark for each correct instrument / sport; 1 bonus mark for
correct spelling)

[ WRITING Task2 J

1 he played the violin and the drums.

2 history.

3 magazines about insects.

4 chess.

5 liked skateboarding and (playing) tennis.

(1 mark per correct answer)
Total marks for tasks 1 and 2: 10

SPEAKING Task 3

Learners’ own answers

Total marks: 5 (1 mark for each correctly labelled picture)

VOCABULARY Task 4

Learners’ own answers
Total marks: 5(1 mark for each appropriate club)
Total marks for Unit 3 review: 20

Unit 4

VOCABULARY Task 1

Total marks: 8 (2 mark for each word found and 2 mark for
each correct link to a picture)

SPEAKING Task 2

1 Eagles, octopus, spiders, swans and beetles eat meat or
other creatures. Swans mostly eat vegetation / plants but
some eat small fish and insects. Beetles mostly eat plants
but some types eat other small creatures.

2 Tortoise only eat plants or grass.

3 Eagles and swans live in nests.

4 Eagles, spiders and beetles can get to the top of a tree;

swans can fly but not high.

Total marks: 8 (2 marks per question: 1 mark for correct
information; 1 mark for accurate sentences)

SPEAKING Tasks 3 and 4

Learners’ own answers
Total marks: 4 (up to 4 marks for contribution and fluency)

Total marks for Unit 4 review: 20

Review answe

r keys and audioscripts 57
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